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Abstract
The aim of this study was to examine the predictive roles of three domains of the sense of belonging (family,
friends, occupation) on intrinsic and extrinsic life goals in a sample of Turkish Counseling and Guidance
undergraduate students. 189 participants (151 females, 38 males) completed the Belonging Scale and the Life
Goals Scale. Results of stepwise multiple regression analyses revealed that belonging to counseling profession
and friends together are positive predictors of intrinsic life goals. Belonging to counseling profession is the
strongest predictor of intrinsic life goals among counselor trainees. However, none of the three domains of the
sense of belonging are predictors of extrinsic life goals. Results are discussed with regard to implications for
counselor education.
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Counselor education in Turkey is a relatively new field, starting at the 1960s (Kuzgun,
1991). Therefore, how to select and educate counselor candidates is an important focus of
interest. Although, in Turkish higher education system, it is not possible to consider personal
characteristics of the applicants as a part of undergraduate counselor education programs’
selection processes, it is still an essential responsibility of Turkish counselor educators to
examine and improve the positive and appropriate personal characteristics of the candidates
during their training years, since personal characteristics of a counselor have the potential to
determine the effectiveness in working with clients (Hutchinson, 2012), and delivering the
best services and serving ethical as a counselor is closely related to the “person” of the
counselor.
In counseling literature, there have been many attempts to list the specific
characteristics of effective counselors (e.g., Cormier & Cormier, 1998; Hackney & Cormier,
2005; Pope, 1996). Some of the listed characteristics are teachable, whereas others seem least
teachable. To focus on the improvable is a task for counselor educators. The focus of this
study, investigating counselor trainees in regard to their life goals and belonging levels, is a
topic of “personal development” of counselor trainees. Examining the association between
those two personal characteristics has a potential to provide a more comprehensive
understanding of personal characteristics of counselor trainees.
Life goals among counselor candidates
Defined as the personally meaningful pursuits that we construe for ourselves and try to
attain in our everyday activity (Brunstein, 1993) life goals are our aspirations for who we
want to become and what kind of life we want to live (McAdams, 1994). In the literature,
based on their content, life goals classified into two categories as intrinsic (e.g. selfacceptance, community feeling, and physical health) and extrinsic (e.g. financial success,
attractiveness, and popularity) life goals (Kasser & Ryan, 1993, 1996, 2001). While the
former focus on inherent psychological needs common to all humans – e.g. autonomy,
relatedness, competence, growth-, the latter focus on more controlled, stressful and egoinvolved activities (e.g. gaining rewards, approval). As a result, in many studies intrinsic
goals associated with higher well-being indicators (e.g greater psychological well-being, less
depression, fewer physical symptoms, healthier lifestyles, adjustment), whereas extrinsic
goals associated with lower well-being indicators (Kasser & Ryan, 1993; Kasser & Ryan,
2001; Niemiec, Ryan & Deci, 2009; Sheldon & Elliot, 1999; Vansteenkiste et al., 2007).
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However, considering socio-economic and cultural differences, the relationship between
intrinsic life goals and positive well-being seems more definite in the literature, whereas in
regard to extrinsic life goals researchers reported either negative correlations or no correlation
with well-being (Martos & Kopp, 2012; Ryan et.al., 1999). According to Sheldon and Kasser
(2008), when people are threatened existentially, economically, or interpersonally, they orient
more towards extrinsic goals rather than intrinsic ones.
Although there is no specific empirical research on the life goals of counselor
candidates, regarding the literature on life goals it could be expected that a focus on having
intrinsic life goals rather than extrinsic ones seems to be more compatible with the
characteristics of an effective counselor.
The sense of belonging (SB) of counselor trainees
As a broad and widely accepted concept, SB has been examined in studies throughout
numerous fields (e.g., education, psychology, sociology, psychiatry, nursing, geography,
anthropology, and religion). In psychology literature, the ability to connect with others and
feel an SB has been recognized as a primary human goal/need, since Adler’s (1991) theory of
Individual Psychology and Maslow’s (1954) theory of human motivation. Recently Hagerty
and colleagues (1992) defined SB as “the experience of personal involvement in a system or
environment so that persons feel themselves be an integral part of that system or
environment” (p.173).
For many years, deficits in SB have been associated with problems in both social and
psychological functioning, whereas a high level of SB has been associated with psychological
and social functioning (Hagerty, Williams, Coyne & Early, 1996; Hagerty & Williams, 1999).
However, most studies published to date in the higher education literature on the SB have
been focused on the sense of school belonging, and its correlates. Results of these studies
revealed links with psychological outcomes such as positive self-perceptions (Pittman &
Richmond, 2008); depression (Hagerty & Williams, 1999), and suicidal ideation (Ploskonka
& Servaty-Seib, 2015), as well as academic outcomes such as motivation, engagement, and
achievement (Zumbrunn et al., 2014).
Additionally, most of the SB studies in higher education have been focused on the
experiences of some special groups of students, such as racial/ethnic minorities (e.g.
Gummadam, Pittman & Ioffe, 2016); first generation students (Stebleton, Soria & Huesma,
2014); working-class students (Soria & Stebleton, 2013); or students with disabilities
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(Vaccaro & Daly-Cano, 2015). Despite the theory and research support on the crucial role of
SB in the development of a healthy personality, the SB of counselor candidates has not yet
been researched in the literature.
The Present Study
The aim of this study was to examine the predictive effects of SB on intrinsic and
extrinsic life goals in a Turkish undergraduate counselor trainees population. Although
dimensions of SB is under debate in the literature (Hurtado & Carter, 1997; Malone, Pillow &
Osman, 2012), three domains (family, friends, occupation) proposed by Ersanlı and Koçyiğit
(2013) used in the study. It was hypothesized that each of the domains of SB would be
significantly and positively associated with intrinsic life goals. Given the emphasis previous
research has placed on the culture and threat sensitive nature of extrinsic life goals, unique
contributions of all three domains of SB to extrinsic life goals, were not predicted.
Method
Participants
This study was conducted on 189 volunteers, who composed 66,08% percent of the
total number (N= 286) of undergraduate Counseling and Guidance students in a Turkish state
university, at the fall semester of the 2015-2016 academic year. Freshmen composed 25.4%
(n=48) of the sample. Sophomores, juniors and seniors composed 24.9 % (n=47) , 28.0%
(n=53), and 21.7% (n=41) of the sample, respectively. Of all the participants 151 (79.9%)
were females and 38 (20.1%) were males. The ages of the participants ranged from 18 to 29
with a mean of 20.21 (SD=1.81).
Measures
Two measures developed by studies carried out on Turkish undergraduate students
were used to collect data. Participants were also asked for basic demographic information
(age, gender, grade level).
The Belonging Scale (BS). The BS developed by Ersanlı and Koçyiğit (2013) to
measure SB on a five-point Likert-type scale, with 22 items and three factors (family, friends,
occupation). The possible total scores from the scale range between 22 and 110. The scale
demonstrates adequate validity (exploratory and confirmatory factor analyzes) and reliability
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evidence (.90, .88, .89, .88 Cronbach α-coefficients for the total scale, and family, friends, and
occupation subscales, respectively; and item-total score correlations ranged between .43 and
.75).
The Life Goals Scale (LGS). Based on Self-determination theory, the LGS developed
by Ilhan (2009), to measure life goals on a seven-point Likert-type scale, with 47 items and
two top factors (intrinsic and extrinsic life goals) and nine sub-factors (contribution to society,
interpersonal relationships, meaningful life, contribution to family, physical health, personal
development, financial success, being famous/recognition and image/attractiveness). The subfactors of the LGS explain 64.1% of the total variance while the top two factors explain
61.3%. Cronbach’s α-coefficients of the scale ranged between .74 and .93 for sub-factors,
whereas the coefficient was .85 for intrinsic goals, and .77 for extrinsic goals top factors.
Procedure and Data Analysis
Before the data collection phase, approval to carry out the data gathering activity was
sought from the university administration and the participants’ professors. Additionally,
participants informed regarding the aims and measures of the study both with written and oral
instructions. Anonymity was guaranteed. Participants were administered the instruments in
classroom settings, before the class hours. The administration took about 15 minutes. No prize
was given to the participants. SPSS 20.00 was used for all data analyses. Pearson correlation
coefficients were calculated to investigate the relationships between life goals and SB scores.
Stepwise multiple regression analyses (SMRA) were performed to investigate the predictive
effects of SB scores on life goals.
Results
Two separate SMLRAs were conducted to predict the effects of the independent
variables (belonging to family, friends, occupation) on two separate dependent variables
(intrinsic-extrinsic life goals). Before conducting the analyses, crucial assumptions were
checked out for SMLRA. In terms of sample size requirements, Tabachnick and Fidell’s
(2001) formula N>50 + 8m (m=number of independent variables) was used (189 > 50+8.3).
The data also met the recommended ratio (forty cases for every independent variable)
criterion for SMLRA. Univariate outliers were checked through visual inspection of
histogram and frequency distributions, and multivariate outliers were checked by taking into
consideration of Mahalanobis distance (Tabachnick & Fidell, 2001). No outliers exceeding
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the critical value (16.27) for three independent variables were detected. To examine the
normality, descriptive statistics including mean, standard deviation, skewness, and kurtosis;
visual inspection of data (Osborne & Waters, 2002) were conducted. Finally, no
intercorrelation higher than .80 among independent variables, no tolerance value less than .20,
and no VIF higher than 4 were detected indicating no multicollinearity (Stevens, 2002).
Results presented in Table 1. show descriptive statistics for and intercorrelations among
variables.
Table 1
Descriptive Statistics for and Correlations among Variables
Variables

1

2

3

4

5

1. Intrinsic goals
2. Extrinsic goals

.34**

3. SB to family

.21*

.12

4. SB to friends

.37**

.09

.37**

5. SB to occupation

.39**

.12

.31**

.32**

M

203.32

78.05

27.28

30.37

38.65

SD

16.56

15.27

3.04

4.03

5.29

Skewness

-.68

-.66

-1.45

-.86

-1.14

Kurtosis

-.36

-.35

-.35

-.35

-.35

Cronbach’s α

.82

.80

.86

.88

.89

Not: ** p < .01; * p < .05
Results of the Pearson product-moment correlation analysis revealed significant
positive correlations between intrinsic life goals and all three SB scores. Intrinsic life goals
found to be corraleted with SB to family (r= .21, p<.05), SB to friends (r= .37; p<.01), and SB
to occupation (r= .39, p <.01). As SB to family, friends, and occupation scores increased,
intrinsic life goals scores increased. However, external life goals were not found as a
significant correlate of SB to family, friends or occupation. Further, two separate SMRA’s
were performed to examine the predictive effects of the three domains of SB on intrinsicextrinsic goals. Table 2. shows the results of the first SMRA, conducting for the predictors of
intrinsic goals.
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Table 2
SMRA Results for Variables Predicting Intrinsic Goals
B

SE of B

β

t

1.22

.211

.39

5.77*

SB to occupation

.94

.214

.30

4.40*

SB to friends

1.14

.280

.28

4.06*

Variables
Step 1
SB to occupation
Step 2

Note. *p < .001.
SB to occupation accounted for 15% of the variance in intrinsic goals (R2 = .15, Adj.
R2 = .15, F(1, 187) = 33.30, p < .001). SB to friends, when entered at the second step,
accounted for an additional 6% of the variance. Overall, SB to occupation and SB to friends
explained 21.3% of the total variance in intrinsic goals (R2 = .47, Adj.R2 = .22, F(2, 186) =
26.25, p < .001). This model as a whole is statistically significant. The t- test results also
showed that the variables of SB to occupation and SB to friends, both had significant
influences on intrinsic goals, and that SB to occupation was the strongest predictor. However,
in the second SMRA for the predictors of extrinsic goals, no variable entered into the
regression equation, indicating that SB to family, friends or occupation are not predictors of
extrinsic goals.
Discussion
This study examined the degree to which the three domains of SB explained intrinsic
and extrinsic life goals among Turkish undergraduate counselor students. As hypothesized
based on previous studies on the associations between intrinsic life goals and healthy
personality (Kasser & Ryan, 1993; Kasser & Ryan, 2001; Niemiec, Ryan & Deci, 2009;
Sheldon & Elliot, 1999; Vansteenkiste et al., 2007), both belonging to counseling profession
(the strongest predictor) and belonging to friends appeared to have positive predictive
relationships to counselor trainees’ intrinsic life goals. Also, in line with previous studies on
the ambiguous correlations or uncorrelations between extrinsic life goals and well-being (e.g.
Martos & Kopp, 2012; Ryan et al., 1999) none of the three domains of SB appeared as
significant predictors of extrinsic life goals. Belonging to the family, despite it’s low
relationship with intrinsic life goals, is the only SB-domain which did not predict intrinsic life
goals.
Finding a relationship between belonging to the counseling profession and having
appropriately intrinsic life goals for counselor candidates was an expected result for this
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study. Similarly, considering that the most impactful relationships for an adolescent and
young adult are the relationships with their peers (Berndt, 1996), it was expected to found a
predictive effect of belonging to friends together with belonging to counseling profession on
intrinsic life goals. The only surprising finding in this study was that belonging to family did
not predict intrinsic life goals. However, considering college years as the ‘leaving home and
becoming a single young adult’ stage of life, probably for young counselor trainees, belonging
to family became less important than belonging to occupation and friends.
These findings have implications for counselor educators, college counseling centers,
and researchers concerned with the development of undergraduate students. To facilitate
counselor trainees’ belonging to their occupation and friends seems a key element. Therefore,
counselor educators could provide opportunities for their students to examine and expand
themselves personally in terms of their SB and life goals. Even answering questions of
measures used in this study could be an opportunity for an “examined self” for the counselor
trainees.

Additionally, specific prevention (e.g. orientation programs, first-year seminars,

common book experiences, etc.) and intervention programs could useful to foster SB and
intrinsic life goals of counselor trainees. The effectiveness of these programs could be
examined by empirical studies.
Additionally, future research on undergraduate counselor trainees could search other
types of academic or social activities they engage in, and the effects of this kind of
participation in SB and life goals. For instance, Soria, Troisi, and Stebleton (2012) reported
that participation in community service is positively associated with students’ SB in college
years. If students found community service on their own SB decreases, but if they connected
through other organizations SB increases. Similarly, in Adlerian theory (Ansbacher &
Ansbacher, 1956) contributing to others is a primary way to achieve the goal of belonging.
Accordingly, promoting students to engage in opportunities for community service efforts
could be helpful. Furter studies could investigate undergraduate counselor trainees’
participation in community service in relation to their SB and life goals.
Limitations
This study has several limitations, which need to be addressed in future studies. First,
causality cannot be stated in this study, because of the correlational study design. Second, this
study based on self-reports of the participants. And third, since data collection for this study
took place at a single institution, the generalizability of the findings to all counselor trainees
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in Turkey is limited. Examining the effects of SB improvement interventions or programs on
students’ intrinsic life life goals’ development; replicating this study with a more
representative sample of colleges including counseling undergraduate programs across the
country; and collecting multi-sources data to reduce single-source biases would be useful
ways for future studies to eliminate these shortcomings.
Conclusion
Findings from this study have demonstrated that the more counselor candidates feel
belonging to their future profession and to their current friends the more they have intrinsic
life goals which in turn have the potential to affect their effectiveness as a counselor. This
result supports the need to foster the development of specific prevention and intervention
strategies for counselor trainees to improve their belonging both to counseling profession and
to friends. Accordingly, counselor educators, in hand with college counselors, academic
advisors, other student affair practitioners, and college administrators, could provide
opportunities to help counseling students to improve their “person”, in addition to the
professionally required counselor skills, during undergraduate years.

References
Adler, A. (1991). The progress of mankind. Individual Psychology: The Journal of Adlerian
Theory, Research and Practice, 47, 17-21. (Original work published in 1937).
Ansbacher, H. L. & Ansbacher, R. R. (Eds). (1956). The individual psychology of Alfred
Adler: A systematic presentation of selections from his writings. New York, NY: Basic
Books.
Berndt, T. J. (1996). Transitions in friendship and friends’ influence. In J.A. Graber, J.
Brooks-Gunn, & A. C. Peterson (Eds.), Transitions through adolescence:
Interpersonal domains and context (pp. 57-84). Mahvah, NJ: Lawrence Erlbaum.
Brunstein, J. C. (1993). Personal goals and subjective well-being: A longitudinal study.
Journal of Personality and Social Psychology, 65(5), 1061–1070. doi:10.1037/00223514.65.5.1061.
Cormier, S. & Cormier, B. (1998). Interviewing strategies for helpers: Fundamental skills
and behavioral inerventionism (4th Ed.). Pasific Grove, CA: Brooks/Cole.
58

The Online Journal of Counseling and Education, 2016, 5(2), 50-62

Ersanlı, K. & Koçyiğit, M. (2013). Psychometric properties of the Belonging Scale. [In
Turkish] Turkish Studies- International Periodical For The Languages, Literature and
History of Turkish or Turkic, 8(12), 751-764.
Gummadam, P., Pittman, L. D. & Ioffe, M. (2016). School belonging, ethnic identity and
psychological adjustment among ethnic minority college students. Journal of
Experimental Education, 84(2), 289-306. DOI: 10.1080/00220973.2015.1048844.
Hackney, H. & Cormier, S. (2005). Professional counselor: A process guide to helping (5th
Ed.) Upper Sadle River, NJ: Perason Education Inc.
Hagerty B. M. K., Lynch-Sauer, J., Patusky, K. L., Bouwsema, M. & Collier P. (1992). Sense
of belonging: A vital mental health concept. Archives of Psychiatric Nursing, 6(3),
172-177.
Hagerty, B. M. K. & Williams, R. A. (1999). The effects of sense of belonging, social
support, conflict and loneliness on depression. Nursing Research, 48, 215-219.
Hagerty, B. M. K., Williams, R. A., Coyne, J. C. & Early, M. R. (1996). Sense of belonging
and indicators of social and psychological functioning. Archives of Psychiatric
Nursing, 10, 235–244.
Hurtado, S. & Carter, D. F. (1997). Effects of college transition and perceptions of the campus
racial climate on Latino students’ sense of belonging. Sociology of Education, 70, 324345. doi:10.2307/2673270.
Hutchinson, D. (2012). The essential counselor: Process, skills, and techniques (2nd Ed.).
Thousand Oaks: Sage.
İlhan, T. (2009). The self-concordance model of university students: Life goals, basic need
satisfaction, and subjective well-being. [In Turkish] (Unpublished Doctoral
Dissertation). Gazi University, Ankara.
Kasser, T. & Ryan, R. M. (1993). A dark side of the American dream: Correlates of financial
success as a central life aspiration. Journal of Personality and Social Psychology, 65,
410-422.
Kasser, T. & Ryan, R. M. (1996). Further examining the American dream: Differential
correlates of intrinsic and extrinsic goals. Personality and Social Psychology Bulletin,
22, 280-287.

59

Oğuz-Duran & Yılmaz-Sayar

Kasser, T. & Ryan, R. M. (2001). Be careful what you wish for: Optimal functioning and the
relative attainment of intrinsic and extrinsic goals. In, P. Schmuck & K. Sheldon
(Eds), Life goals and well-being (pp.116-131). Gottingen: Hogrefe.
Kuzgun, Y. (1991). Guidance and psychological counseling [In Turkish]. (2nd ed.). Ankara:
OSYM Yayınları.
Malone, G. P., Pillow, D. R. & Osman, A. (2012). The General Belongingness Scale (GBS):
Assessing achieved belongingness. Personality and Individual Differences, 52(3),
311–316.
Martos, T. & Kopp, M. (2012). Life goals and wellbeing: Does financial status matter?
Evidence from a representative Hungarian sample. Social Indicators Research, 105(3),
561-568.
Maslow, A. H. (1954). Motivation and personality. New York, NY: Harper.
McAdams, D. P. (1994). Can personality change? Levels of stability and growth in
personality across the life span. In: T. Heatherton.& J. Weinberger , (Eds.), Can
personality change? (pp. 299–313.) Washington, DC: American Psychological
Association.
Niemiec, C. P., Ryan, R. M., & Deci, E. L. (2009). The path taken: Consequences of attaining
intrinsic and extrinsic aspirations in post-college life. Journal of Research in
Personality, 43, 291-306.
Osborne, J. & Waters, E. (2002). Four assumptions of multiple regression that researchers
should always test. Practical Assessment Research and Evaluation, 8(2). Retrieved
from: http://PAREonline.net/getvn.asp?v=8&n=2
Pittman, L. D. & Richmond, A. R. (2008). University belonging, friendship quality and
psychological adjustment during the transition to college. Journal of Experimental
Education, 76, 343–361. DOI: 10.3200/JEXE.76.4.343-362.
Ploskonka, R. A., & Servaty-Seib, H. L. (2015) Belongingness and suicidal ideation in
college students. Journal of American College Health, 63(2), 81-87. DOI:
10.1080/07448481.2014.983928.
Pope, V. T. (1996). Stable personality characteristics of effective counselors: The Counselor
characteristic inventory (Doctoral dissertation, Idaho State University, 1996).
Dissertation Abstracts International, 57, 1503.
60

The Online Journal of Counseling and Education, 2016, 5(2), 50-62

Ryan, R. M., Chirkov, V. I., Little, T. D., Sheldon, K. M., Timoshina, E. & Deci, E. L.
(1999). The American dream in Russia: Extrinsic aspirations and well-being in two
cultures. Personality and Social Psychology Bulletin, 25, 1509-1524.
Sheldon, K. M. & Kasser, T. (2008). Psychological threat and extrinsic goal striving.
Motivation & Emotion, 32, 37–45. DOI:10.1007/s11031-008-9081-5.
Sheldon, K. M. & Elliot, A. J. (1999). Goal striving, need satisfaction, and longitudinal wellbeing: the self-concordance model. Journal of Personality and Social Psychology.
76(3), 482-97.
Soria, K. M. & Stebleton, M.J. (2013). Social capital, academic engagement and sense of
belonging among working-class college students. College Student Affairs Journal,
31(2), 139-153.
Soria, K. M., Troisi, J. N. & Stebleton, M. J. (2012). Reaching out, connecting within:
Community service and sense of belonging among college students. Higher Education
in Review, 9, 65-85.
Stebleton, M. J., Soria, K. M. & Huesman, R. L. (2014). First-generation students' sense of
belonging, mental health, and use of counseling services at public research
universities. Journal of College Counseling, 17(1), 6-17. DOI: 10.1002/j.21611882.2014.00044.x.
Stevens, J. P. (2002). Applied multivariate statistics for the social sciences (4th Ed.).
Mahwah, New Jersey: Lawrence Erlbaum Associates, Publishers.
Tabachnick, B. & Fidell, L. S. (Eds). (2001). Using multivariate statistics (Fourth ed.).
Boston: Allyn & Bacon.
Vaccaro, A., Daly-Cano, M. & Newman, B. M. (2015). A sense of belonging among college
students with disabilities: An emergent theoretical model. Journal of College Student
Development, 56(7), 670-686.
Vansteenkiste, M., Neyrinck, B., Niemiec, C. P., Soenens, B., De Witte, H. & Van Den
Broeck, A. (2007). On the relations among work value orientations, psychological
need satisfaction and job outcomes: A self-determination theory approach. Journal of
Occupational

&

Organizational

Psychology,

80(2),

251–277.

DOI:

10.1348/096317906X111024.

61

Oğuz-Duran & Yılmaz-Sayar

Zumbrunn, S., McKim, C., Buhs, E., & Hawley, L.R. (2014). Support, belonging, motivation
and engagement in the college classroom: A mixed method study. Instructional
Science, 42, 661–684. DOI: 10.1007/s11251-014-9310-0.

62

